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الضوء على التعلم الموجه ذاتيًا كما تم تعزيزه بواسطة متعلمي المستوى الثالث من ماجستير تهدف الدراسة الحالية إلى إلقاء بعض   

اللغة الإنجليزية كلغة أجنبية. يتكون البحث من توضيح للمتعلمين كيفية التعلم المستقل ، إلى جانب مبادرات أخذ الذات في وحدة 

لجمع استبيانات البيانات ، تم استخدام المقابلة والملاحظة. على الرغم من  الأدب البريطاني. تم استخدام طريقة مختلطة في الدراسة.

القيود ، أظهر المتعلمون موهبة كبيرة في إعداد نقاط القوة الخاصة بهم والمتعلقة بالتيارات والحركات الأدبية المختلفة ، وقد ضمت 
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Abstract ; Article info   

The present study aims at shedding some light on self-directed learning as enhanced by adult 
EFL Master tertiary learners. The research consists in showing learners how independent 
learning, coupled with self-taking initiatives in the British Literature module. A mixed method 
was used in the study. To collect data questionnaires ,interview and observation were used. 
Though constraints, learners  showed great talent in preparing their power points related to the 
different literary currents and movements .The study embraced 48 Civ and Lit stream students 
who got their assignments, did some research and collected their information to prepare their 
portfolios. Learners of low self-direction were backed up by the teacher. Observations have 
shown that the more self-directed learning grows, the better the learning control is structured by 
the learners themselves who are immersed in the activities as responsible teachers doing their 
work. Learners tried their chances for self-directness to apply and evaluate their outcome. 
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الأبحاث وجمعوا معلوماتهم لإعداد ملفاتهم. تم دعم متعلمي طالبًا من الطلاب الذين حصلوا على مهامهم وأجروا بعض  84الدراسة 

 التوجيه الذاتي المنخفض من قبل المعلم. أظهرت الملاحظات أنه كلما زاد التعلم الموجه ذاتيًا ، كلما تم تنظيم التحكم في التعلم بشكل

ه الذاتي ملهم. جرب المتعلمون فرصهم في التوجيأفضل من قبل المتعلمين أنفسهم المنغمسين في الأنشطة كمعلمين مسؤولين يقومون بع

 .لتطبيق وتقييم نتائجهم

Introduction 
     Teaching and learning in Higher Education are required to develop students’ competency which is 

indicated by their behaviour, attitudes, and knowledge. Even at a tertiary level, students are still dependent 

on their teachers. I believe this is a negative habit teacher are trying to inculcate in their students’ 

minds. Tertiary students are required to show initiative depending on their research. Of course, their 

detachment from their teachers’ help gradually goes with their levels and the degree of their proper maturity 

in getting more responsible. The present study shows the importance of Andragogy as a basic component in 

learners’ learning about their self-directness. Master students in their daily attempts to do their assignments 

and prepare their own power points mini lessons have shown a kind of detachment from their teachers 

through the constraints they faced. The study focused on some ways related to how these types of learners 

managed to overcome their difficulties. 

      The learning autonomy of higher education students is the root of the learning process of an adult learner 

(andragogy). Stephenson (1998) said, « there is a statement that students have some responsibility for 

managing their learning and are traditionally responsible for the work they put into the completion of 

assignments and revision for exams.’’ 

2.  Background: rationale: What is Adult Learning? What is Andragogy? 

       Malcolm Shepherd Knowles (1913 – 1997) was an American educator ,well known for the use of the 

term Andragogy as synonymous with adult education. According to Malcolm Shepherd Knowles (1913 – 

1997), andragogy is the art and science of adult learning; thus andragogy refers to any form of adult learning. 

(Kearsley, 2010). Andragogy in Greek means man-leading in comparison to pedagogy, which in Greek 

means child-leading. 

          In 1980, Knowles made 4 assumptions about the characteristics of adult learners (andragogy) that are 

different from the assumptions about child learners (pedagogy). In 1984, Knowles added the 5th assumption. 

Self-concept-As a person matures his/her self-concept moves from one of being a dependent personality 

toward one of being a self-directed human being. These are some of the characteristics- 

 Adult Learner Experience-As a person matures he/she accumulates a growing reservoir of 

experience that becomes an increasing resource for learning. 

 Readiness to Learn-As a person matures his/her readiness to learn becomes oriented increasingly to 

the developmental tasks of his/her social roles. 

 Orientation to Learning-As a person matures his/her time perspective changes from one of 

postponed application of knowledge to immediacy of application, and accordingly his/her orientation 

toward learning shifts from one of the subject-centeredness to one of problem-centeredness. 

 Motivation to Learn-As a person matures the motivation to learn is internal (Knowles 1984:12). It 

takes the form of intrinsic motivation. 

2.1.Principles of Andragogy 

     In 1984, Knowles suggested four  principles that are applied to adult learning: 

Adults need to be involved in the planning and evaluation of their instruction. Experience (including 

mistakes) provides the basis for the learning activities. Adults are most interested in learning subjects that 

have immediate relevance and impact on their job or personal life. 
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     Adult learning is problem-centered rather than content-oriented. (Kearsley, 2010). As adults mature in the 

pedagogical learning process, self-directed learning will occur. According to Merriam and Caffarella in 

Learning in Adulthood, adults eventually take "the primary initiative for planning, carrying out, and 

evaluating their own learning experiences." This self-directed learning occurs both inside and outside 

institutional learning facilities. When adult learners need to learn, they will seek out the information, learn 

it, apply it, and evaluate the outcome. 

2.2.What is Self-Directed Learning? 

      According to Malcolm Knowles's definition of Self-Directed Learning: 

“In its broadest meaning, ’self-directed learning’ describes a process by which individuals take the 

initiative, with or without the assistance of others, in diagnosing their learning needs, formulating 

learning goals, identifying human and material resources for learning, choosing and implement 

appropriate learning strategies, and evaluating learning outcomes.” (Knowles, 1975, p. 18) 

    Self–directed learning in its basic foundation springs from the learner’s initiatives where he is totally in 

interest with something he wants to learn by himself. He plans to learn it and goes on with the same process 

until its concluding part. In this case, he will not strive alone in seclusion but he has to resort to his teacher 

for direction and guidance in case of need. 

      According to Bonk and Kim (1998), "self-directed learning requires learners to engage in metacognition, 

to monitor and evaluate their learning processes, and to use critical thinking skills to identify gaps in their 

knowledge and skills" (p. 38). 

     Self-directed learning can help students develop the skills and mindset needed to continue learning 

throughout their lives. As Houle (1980) notes, "self-directed learning is the ability to take charge of one's 

learning, that is, to have an internal locus of control concerning learning, and to pursue learning opportunities 

beyond formal educational settings" (p. 18). 

   3. The Aim and Context of the Study 

    The study aims at showing Master students that self-directed learning is a step that is firstly initiated by 

the teacher then it turns out to be an internal intrinsic initiative often taken up by students themselves under 

the supervision of the teacher. Hence, the purpose of this study is to encourage learners to depend on their 

perspectives in preparation for their mini-lessons in academic writing and British literature power points 

lesson demonstrations. The learner has to take the initiative to pursue a learning experience that he has 

experienced and assumes the responsibility for completing his learning process independently. 

4.Materials and Methods 

4.1.Tertiary Learners and the classroom constraints reality : 

      Students at a university level are often curious and imitative of their teachers. They like what their teachers 

do and indirectly they try to imitate. They are also very selective about the amount of knowledge they want 

to learn. Hence, they appreciate the teachers who indirectly push them to work. They have a strong sense of 

self-initiative ; yet they like working under strain. This is a reality; they work better if their initiatives are 

geared towards extra grades or rewards. 

        The reality is that Algerian students are willing to work independently if they are helped by their 

teachers, at least, at the very beginning. From my experience teaching postgraduate students, I have the 

impression that our students are sometimes scared of adventures and in this respect, they like someone who 

shows them how to. 

 As adult learners, students at a tertiary level tend to be self-directed and though they do have not a rich 

reservoir of experience that can serve as a resource for learning, they are often tempted by the idea to be 

curious to know and they like it when their teachers assign them something to do. Though the factual 

constraints due to lack of resources, internet availability, lack of documents etc, students are generally 
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intrinsically motivated to learn if teachers provide them with freedom of selection to topics they are interested 

in. 

4.2.Stages on How to Foster self-directed Learning within EFL Master 

     Self-directed learning (SDL) is an essential aspect of modern education, particularly in the field of English 

as a Foreign Language (EFL). Encouraging learners to become self-directed allows them to take 

responsibility for their learning and to develop skills that can serve them beyond the classroom. Here are 

some strategies and cited materials that can help foster SDL within EFL learners: 

4.2.1. Encourage reflection:  

Encouraging learners to reflect on their learning process and progress can help them identify areas for 

improvement and enhance their metacognitive skills (Schön, 1983; Oxford, 1990). 

4.2.2. Develop learning strategies:  

Teaching learners how to learn effectively can empower them to take control of their learning and develop 

lifelong learning skills (O'Malley & Chamot, 1990). 

4.2.3. Foster a supportive learning environment:  

Providing a safe and supportive learning environment that values and celebrates learners' efforts can promote 

a positive attitude towards learning and increase learners' confidence (Ryan & Deci, 2000). 

     The whole process of reaching a high student’s self-directed learning has to pass by  four stages. Let’s 

call the first as "Coaching" is where the teacher has to decide in advance how he will organize the course, 

with clear deadlines, and how to keep students busy learning specific skills and parts of the syllabus contents. 

Set standards beyond what students think they can do, then do whatever is necessary to get them to succeed. 

Create and reward success by involving them in the design and content of the learning program either in 

British literature or in academic writing. 

        Then the teacher sets the pace through “Motivating” by giving clear explanations of why they should 

be motivated and interested in the skills. The teacher showed concrete results as to how students should 

proceed by encouraging them to continue to learn on their own. He praised, but phased out praise (extrinsic 

motivation) and phased in encouragement (which builds intrinsic motivation) ( Dinkmeyer & Losoncy, 

1980). The teacher tried to build confidence in them while building their projected skills. Self-directed 

learning provides opportunities for choice and autonomy- 

      Allowing students to choose their learning tasks and set their own goals can increase motivation and 

engagement, leading to a greater sense of ownership over their learning process (Holec, 1981; Benson, 2011). 

Self-directed learning can help students become more engaged and motivated in their learning, as they have 

greater ownership over the process. According to Reeve (2006), "self-determination theory predicts that 

greater learner autonomy will lead to higher levels of intrinsic motivation and engagement in learning" (p. 

176). 

 4.2.4.    Meeting diverse learning needs: 

      Self-directed learning can be a valuable approach for meeting the diverse needs of students with different 

learning styles and preferences. As Knowles (1975) notes, "self-directed learning is a natural and effective 

learning process for adults, who have a strong self-concept and intrinsic motivation to learn, and who are 

capable of assuming responsibility for their learning" (p. 18). 

    The teacher then approaches his students to be a social member and a "Facilitator “and a participant in the 

learning experience. Now the teacher acted as a friend sharing experiences with his learners. As learners 

become more competent in setting their own learning goals, learners start to feel their satisfaction to be freer 

than ever in taking decisions.  

      The Fourth step is “the students’ detachment from their teacher.” The teacher's role is not to teach the 

subject matter but to cultivate the student's ability to learn. The ultimate subject of this phase is the learner's 
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empowerment as a mature creator and evaluator of knowledge, or as a high-level practitioner of a skill. 

Learners at this stage are both able and willing to take responsibility for their learning, direction, and 

productivity. The relationship between teacher and student is collegial and distinctly not intense; the 

relationship is high between students and the world, students and task, and perhaps among students.  

     The teacher actively monitors progress to ensure success, but steps in only to assist students in acquiring 

the skills to be self-directing and self-monitoring. The teacher weans the student of being taught.  

4.2.5. Fostering critical thinking skills:  

     Self-directed learning can help students develop critical thinking skills by requiring them to actively 

engage with the material and evaluate their learning.  Self-directed learning can help students develop greater 

autonomy and independence in their learning, which can lead to increased confidence and a sense of 

empowerment. According to Kato and Moller (2012), "self-directed learning is viewed as a process that 

empowers learners to take control of their learning and to become independent and self-motivated learners" 

(p. 365). 

        Many graduate teachers of a more familiar kind supervise the learner in a project or thesis, stay far 

enough away for the student to progress alone, but remain available for consultations. They monitor to assure 

that students make progress, rise to the occasion, and use what they know. They are always ready to step in 

to offer a change in direction, suggest a skill, help evaluate, serve as a sounding board, to empower. 

   4.3. The Role of the Teacher in Promoting Learners’ Autonomy : 

      Holec (1981) introduces the idea of autonomy and separates directed teaching from self-directed learning, 

presenting a theoretical and practical description of the application of the concept of autonomy in language 

learning by adults. To do this, he introduces specific techniques that learners would need to acquire to develop 

autonomy. To help learners assume more responsibility to control their learning and to make all the necessary 

decisions, it was suggested that learners needed learner training to analyze their needs, identify their learning 

styles, make use of appropriate learning strategies, establish goals, monitor their progress, and self-evaluate 

(Ellis & Sinclair, 1989; Holec, 1981). 

         Little (1995) suggests that if the ultimate and only purpose of learning a language is using that language, 

practitioners should bear in mind that the social dimension of learning and using a language calls for a more 

collective, as opposed to individual, effort for learners to develop autonomy for learning. Little’s contribution 

helped the profession to see autonomy from a different perspective where indeed, the textbooks, the 

curriculum and the teacher still played a role in shaping and balancing autonomy while also providing the 

social opportunity for maximal self-development within human interdependence (Little, 1995). 

          However, it was suggested that in situations where learner’s autonomy and self-access learning are 

new concepts, it may be difficult to encourage learners to move away from the traditional approaches with 

which they are familiar, and that is a reason why “Learners need to be exposed not only to self-access learning 

but also to information about how it is different and why” (Gardner & Miller, 1999, p. 12).In consequence, 

there has been an increasing interest in focusing on the role of the teachers and their development through 

teacher’s education (Sinclair, McGrath & Lamb, 2000) and it has become important that teacher training 

mirrors learner’s training. 

  

5. Results  and Discussion   

5.1.The impact of self-directed learning on Trainee teachers : 

     Master Trainee teachers who had a chance to teach while studying benefitted a lot from their self-directed 

learning especially in the preparation of their lessons at home alone and without the help of the teacher. They 

have worked alone and bit by bit they have organized themselves to grow towards autonomous teachers. 

However, resorting to teachers is always felt as their roles remain primordial and necessary. 
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      Holec (1981, p. 23) suggests that the role of the teacher if self-directed learning is to be implemented, 

changes from ‘producing’ learning to ‘facilitating’ it. The teacher’s task, then, is to help the learner to develop 

the ability to define all aspects of his/her learning. This would include; establishing his/her objectives to meet 

his/her personal needs, defining contents, finding the appropriate materials, choosing learning strategies and 

learning activities that might be useful, establishing goals, monitoring progress, making realistic plans, self-

evaluating and self-motivating. 

       Little (1995, p. 179) argues that learner’s autonomy and teacher’s autonomy are interdependent and that 

learner’s autonomy becomes a matter for teacher’s education in two ways. Firstly, we must provide trainee 

teachers with the skills to promote autonomy in the learners. Secondly, we must give them first-hand 

experience of learner’s autonomy in their training to make teachers more likely to succeed in promoting 

learner’s autonomy since their educational career, we have encouraged them to be autonomous. Little asserts 

that what is valid for learner’s training is also valid for teacher’s   training in self-directed language learning: 

  5.2. Learners’ autonomy and their self-preparation 

     One of the benefits of being an autonomous learner is the independence one has over choosing when and 

how to learn a certain language, preparing a certain lesson and envisaging one’s project far from any 

repression or dictation. The student chooses his/her own pace and decides when to start learning and doing. 

The autonomous learner is not obliged to follow any timeline or material. One must explicitly accept the 

responsibility for his/her learning, and take initiative in planning and executing learning activities. Since 

there is no one to assist in the learning process, one must be aware that time must be invested and also 

understand the purpose of the learning process. 

  5.3. The advantages of self-directness vs dependency on teachers 

     When learning a second language and trying to prepare something pertinent around as preparing British 

literature lessons or demonstrating a historical and cultural fact, a person has a relatively limited knowledge 

of it, meaning they know very little or nothing of the language they are trying to learn. As a result, learners 

must put in time, dedication, and effort and devote their energy to succeed or at least to present something 

acceptable reflecting their attempts. This is especially true if one decides to be an autonomous learner. 

However, the learner must bear in mind that to properly learn a language ,the focus cannot only be given to 

what is interesting, but also to the other parts of the language. 

     Autonomous learners have the benefit of exposing themselves to different types of material and the amount 

of input they receive. They are free to decide what material to use and how to use that to their benefit. Also, 

since there are no teachers, the students may expose themselves to different types of difficulties until they 

find  the one their comfortable with.  

     Nevertheless, this could be a problem if the student finds himself/herself having doubts because of the 

different types of information and because he has always been dependent on his teacher. It is never easy to 

know what is reliable and what is not, and therefore, being too dependent is not the right policy. Tertiary-

dependent students should diminish this bad habit and cultivate the notion of autonomy which they should 

gradually grope to.  

5.4. Learners’ self-directed outcome according to interviews : 

  

     Interviewing the students about self-directed learning and their reactions towards this term, the researcher 

has collected several answers to which the following are expressive excerpts. 

       Table 1 : On the benefits of self-dependency 

   Student                                                    Excerpt 

       1 

"The fact of being an independent student is the feeling of self-reliability and self-

accomplishment. As I begin to immerse myself and understand the assignment in 
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    Student                                                    Excerpt 

British Literature module, I begin to feel a sense of satisfaction and fulfillment, and 

therefore I have become more and more motivated to continue studying." 

       2 

"As I have noticed with my mates, some do not know how to monitor and evaluate 

themselves, so it may seem as if they have not accomplished much in self-directness; 

they are not yet ready." 

      3 

"Another benefit is that a person that is being self-taught has the ability to learn 

according to his/her needs. Since the desire to learn comes from a personal need, the 

learning process becomes more efficient and effective. Generally, when we learn 

something because we want to, and not because we are forced to , we generally have a 

tendency to better absorb the information." 

                                                    source:  Tayeb Bouazid , 2022 

5.4.1.According to surveys  

        A questionnaire was administered to Master students related to the way they understand self-directed 

learning and the reality of being autonomous. Most of the learners answered they liked the way teachers 

encouraged them to become less dependent on them. They liked the idea of being autonomous not totally but 

at least under the teacher’s guidance. They also reacted positively to the way they prepared their home 

assignments. They confessed they made some mistakes but on the whole, their works were satisfactory 

according to their teacher’s witnesses. 

Table 2-summarizes the purpose of the questionnaire with teachers’ feedback 

     Topic                                          Key Points 

 %  /80 

recipients 

Purpose of 

questionnaire 

To investigate Master students' understanding of self-directed learning and 

their experience with autonomy  

Students’ 

responses 

- Students appreciated teachers' encouragement to become less dependent 

on them .They liked the idea of being autonomous, but still valued 

guidance from their teachers.    50% 

-Students reported positive experiences with preparing home assignments. 

They acknowledged making some mistakes, but felt overall satisfied with 

their work   70% 

-students progressed in their assignments with /without the little guidance 

teachers offer   75% 

Teachers’ 

feedback Teachers witness that the students' work was satisfactory   80% 

 

                                        source:  Tayeb Bouazid ,2022 

 

5.4.2. According to Observations to Learners : 

       While learners strove independently from their teachers, some had made it alone and without the teachers’ 

help; whereas others found it a little bit hard to present some mini lessons in British literature as power 

points- The problem was rather technical; yet, there were some lapses and hesitations noticed during the 

students’ presentations to which the teacher trainer had to show his interference. 
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 5.4.3. According to Learners' preparations (lessons, portfolios, lesson demonstrations, PPT) 

       Much was to be said about the learners’ performances and preparations. Too much dependency on 

teachers had killed the creativity within some learners to the extent these learners became passive in nearly 

everything; they asked about anything. On the contrary, some students had shown great competency in 

preparing their lessons, in time management and in monitoring their audience, voice, tone and question-

answer debate. 

5.4.4. According to Learners' interaction with their teachers : 

     Autonomous learners have a lot to deal with in the process of learning a new language, but it is not an 

impossible task to involve themselves in academic writing or topics of British culture. All one needs are 

strategy, insight, a positive attitude and the capacity for reflection. A learner has to be disciplined and 

proactive and has to make an effort to adapt to this new way of learning. There is no shame then for low-

directed learners to interact with their teachers and ask for help. 

6.  Recommendations 

        To be a successful student, you can start to develop skills in self-directed-learning during your first year 

in the university. You will be spending a considerable time acquiring information and learning new skills 

because of the fast pace of change in society and technology, the continuous creation of new knowledge, and 

ever-widening access to information. Much of this learning will take place at your initiative. You as an 

individual, you will have primary responsibility for planning, implementing, and even evaluating your 

learning effort- this is called self-directed learning: Hence, it is recommendable that tertiary learners adhere 

to the following rules of conduct if they want to succeed as autonomous learners. 

(1) you are empowered to take increasingly more responsibility for various decisions associated with your 

learning 

(2) in every learning situation, you have within yourself some degree of self-directed learning. 

(3) self-direction does not necessarily mean all learning will take place in isolation from other people (your 

classmates, peers, teachers, and so on); 

(4) self-directed study can involve various activities and resources, such as self-guided reading, participation 

in study groups, internships, electronic dialogues, and reflective writing activities; 

(5) your teachers are also important in developing self-directed learning, such as having a dialogue with, 

giving you feedback as well as receiving feedback from you, securing effective learning resources, evaluating 

your learning outcomes, and promoting critical thinking in the classroom; 

7. Conclusion 

      Autonomous learners will call upon universities to provide them with staff who will serve as teachers 

guiding and advising them along their learning paths. Autonomous learners will soon represent a significant 

fraction of the overall student population. However, there will continue to be those (many, in fact) who will 

crave the discipline and routine of the traditional classroom experience.  

     Some interesting ideas for teacher education and teacher development are proposed by Lamb (2000), 

including the need for reflective practice, the need to relinquish control in the classroom, the integration of 

peer assessment, peer appraisal and mentoring, and the consideration of teachers’ theories and beliefs given 

that their beliefs might influence whether they promote autonomous learning or not. 

 

     In conclusion, fostering self-directed learning within EFL master training can be challenging due to 

various constraints, such as limited time, resources, and teachers’ beliefs. However, it is crucial to 

incorporate self-directed learning into EFL master training to promote lifelong learning and help students 

become more independent and motivated learners. Teachers can overcome these constraints by 

implementing strategies such as setting clear learning goals, providing opportunities for feedback and 
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reflection, and promoting learner autonomy. It may require a paradigm shift in teacher beliefs and a 

willingness to embrace a new approach to teaching and learning. But the potential benefits for learners and 

society at large make it well worth the effort. 
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